INTRODUCTION
The potential for Early Childhood to become a major discipline was recognized and emphasized years ago by such pioneer scholars as Comenius, Froebel, Montessori, Hall, and the McMillans. Today, after years of dormancy, we are witnessing a renaissance of interest in the early childhood period. Its impact is evidenced by the number of articles, books, and preschool programs appearing on the scene since Head Start began in 1965.
This upsurge of interest in the early education of young children is probably the result of findings in the related literature which appear to indicate that the preschool years are most critical for a child's future development. For instance, J. McVicker Hunt (Intelligence and Experience) indicates that modifying a child's environment during his early formative years can lead to great improvement in his intellectual capacity later on.
Relative to this, Benjamin S. Bloom (Stability and Change in Human Characteristics) suggests that at age four, a child has already developed fifty percent of his total intellectual capacity as an adult; by the age of eight, he has attained eighty percent of his capacity.
Seemingly then, the early years are the most feasible time to identify, alleviate, or eradicate a child's mental, physical, social, and emotional deficiencies. Thus, the lack of attention to a child's handicaps during the early childhood development period may lead to irreversible deterioration of his potential for leading a more normal useful life.
Over six million children suffer physical, emotional, and mental handicaps; yet it is estimated that only 2.5 million currently receive special educational services. These children require specialized attention if they are to fulfill their potential as participating contributing members of society. The handicapped child requires special educational services designed to meet his specific needs. According to information collected during 1969 by State Departments of Education, fewer than forty percent of school-age handicapped children are receiving appropriate special services. The extent of unmet need for handicapped children in the preschool age range is much greater.
This apparent lack of attention to the needs of the preschool handicapped child in federal, state, and local programs is not caused by general failure of special educators to recognize the problems. In fact, most state and local education plans for the handicapped place preschool programs high on their list of goals. Unfortunately, however, the development of preschool programs for the handicapped has been inhibited by the paucity of model or prototype programs which could provide the basis for local planning and by the lack of structured information on the factors making for success in early intervention with various types of handicapped children. 
PURPOSE OF ACT

DEFINITION OF TERMS
For the purposes of the Handicapped Children's Early Education Program, the term "Handicapped Children" refers to mentally retarded, hard of hearing, deaf, speech impaired, visually handicapped, seriously emotionally disturbed, crippled, or other health impaired children who by reason thereof require special education and related services.
SCOPE OF PROGRAM
The Bureau of Education for the Handicapped has as its goal the equalization of educational opportunity for handicapped children by providing the leadership and resources needed to help the handicapped achieve their fullest potential and participate constructively in society to their maximum abilities.
It is estimated that there are about 1,000,000 preschool-aged handicapped children in the United States. The Bureau's strategy for 1972 is to assure that 100,000 young handicapped children receive preschool education.
The objective for 1973 is to double the enrollment of handicapped children in preschool programs to bring the total number of children in such programs to 200,000. The long-range objective of the Handicapped Children's Early Education Program is to stimulate services to all 1,000,000 preschool-aged handicapped children by the end of this decade.
Under the Handicapped Children's Early Education Program (hereafter referred to as HCEEP) grants and contracts can be made to public and private non-profit agencies for the development and implementation of experimental programs to demonstrate high-quality services for young handicapped children. The grants will be distributed on a broad geographical basis throughout the Nation, in rural as well as urban areas.
This does not mean that there necessarily must be a single program in each state. Some states may combine their resources and develop regional centers.
In some large metropolitan communities more than one project may be deemed appropriate.
It is intended that there be considerable diversity among projects so that models will be developed which are applicable to as many different handicapping conditions and environmental areas as possible.
Customarily, we conceive of education as taking place with a group of children in a classroom. The concept of early childhood education, however, allows for a variety of settings and approaches to learning. Under the Handicapped Children's Early Education Program, experimentation and evaluation in correspondence courses, home instruction, individual instruction in group settings, and integration of handicapped with normal children are supported.
A. Participation of Parents. In addition to demonstration of exemplary services for young handicapped children, the program emphasizes parental and family involvement.
Few parents are prepared psychologically or financially to shoulder the enormous burden of care and treatment for a handicapped child. Parents of handicapped children may have fears, and are often frustrated and bewildered. They need help in understanding their child's disability and in working with their handicapped child. Activities and services are designed, therefore, to encourage active and varied parent participation.
Parents may participate in planning through the project's advisory council, may observe or participate in demonstration or training programs, receive group or individual counseling, be involved in home visit programs or correspondence courses, learn to carry out educational and remedial activities, and in some instances, may become the primary educational agent.
B. Training of Personnel.
Inservice training for the Handicapped Children's Early Education Program stresses the areas of special education child development, and early childhood education. When possible, new demonstration projects will be established in settings so that they may be used for the training of teachers, speech pathologists and audiologists, clinicians, psychologists, physicians, and other supportive personnel whose contributions are required in effecting good early childhood education of the handicapped. C. Evaluation. Grantees are expected to develop procedures for evaluation of project efforts. Internal evaluation should determine the extent to which the project meets the needs of the children served and should also delineate needed modifications in each component. The internal evaluation is conducted by qualified project staff, appropriate members of the Advisory Council, consultants who specialize in evaluation procedures,-or by interaction of all of these. External evaluation is a cooperative activity between the grantee and the Bureau of Education for the Handicapped. This thorough and continuing evaluation of the effectiveness of each project funded should result in a determination of the nationwide impact of the program.
D.
Dissemination of Information. The program stresses dissemination of information to acquaint community people and agencies with the problems and potentialities of handicapped children. The general public is informed by appropriate means and information is also extended to the professional community. Channels which may be used include articles in professional journals, brochures, films, presentations at conferences and conventions, demonstrations to professional personnel and students, and demonstrations and discussions with representatives of state and local education agencies and other professional organizations.
E. Coordination with other Agencies. Cooperation among educational, medical, social services, and other appropriate disciplines to develop comprehensive programs is encouraged. This is to insure that each model Handicapped Children's Early Education project stimulates all areas of the handicapped child's development to meet his emotional, physical, intellectual, and social needs. F. Special Activities. A unique experiment is underway to provide support assistance through several related projects to the demonstration projects funded under the Handicapped Children's Early Education Program so that they can improve their delivery of educational services and serve as more effective models for replication.
To assist each project in meeting its own inservice training goals and to develop new ways to meet the acute shortage of personnel trained and experienced in working with very young handicapped children, a grant has been awarded by the Division of Training Programs, Bureau of Education for the Handicapped, to the University of Texas. The Frank Porter Graham Child Development Center, a component of the University of North Carolina Child Development Research Institute, has been awarded a grant to establish a consultation and technical assistance center to work directly with the demonstration projects. This project, Technical Assistance and Development Support, will provide specialized program assistance in the areas of specific need, concerning itself with program planning and evaluation, communication and liaison aspects of the demonstration projects as well.
The University of Southern California has been awarded a grant to conduct workshops designed to assist the model projects in the development of the evaluation components of their programs.
Prevention of handicaps is the goal of the American Speech and Hearing Association project, funded to disseminate information on speech and language development, and the communication needs and problems of young children to teachers, leaders, and parents in early childhood education programs throughout the Nation.
G. Appropriations. The program provides Federal support for up to ninety percent of the project cost. The nonFederal share may be in cash or in kind (i.e. facilities, materials, personnel, supplementary services, etc.) The requirement of a non-Federal share is designed to encourage a commitment of community and other public and private agencies to the success of the projects through tangible involvement from the beginning. Although application for funds are made directly to the Bureau, evidence of coordination with the State Department of Education is required.
The initial appropriation for this program for the fiscal year which ended June 30, 1969 was $1 million. The appropriation for the second year was $3 million.
Seven million dollars was granted in June 1971 to support 70 model demonstration projects, 39 of of them continuations and 31 of them new projects.
(Because the Urban League will establish projects in four different locations, it is counted as four projects).
The demonstration projects which were continued are in the operational phase and were funded at approximately $100,000 each. Those projects which were new are receiving approximately $50,000 each and are in the planning-operational phase.
In addition to these demonstration projects, the funds from Fiscal Year 1971 also went toward the support of seven special related activities such as evaluation, dissemination, technical assistance, and workshops on prevention of handicaps.
It is intended that each project will receive Federal support for a three year period, dependent upon satisfactory progress and availability of funds. By the time the Federal support terminates, it is expected that each project will have assured its continuation from other sources of funding.
CONCLUSION
In essence, the Handicapped Children's Early Education Program is seeking to meet a long-overlooked need for varied, effective, and accessible models demonstrating comprehensive services to young handicapped children and their families. As more structured information is collected on the factors making for success in early intervention with young handicapped children and as more exemplary models are developed, it is hoped that school systems and other local agencies will increasingly meet the great need for early assistance to children with disabilities during their critical early childhood years. 
